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Excellent Behaviour At Beeston Fields Primary School   
At Beeston Fields Primary, we aspire to work alongside parents/careers to support and empower children to reach 

their maximum potential and achieve excellence. We want to help our children to grow socially, personally and 

academically and this policy is concerned with fostering excellent behaviour in order to achieve that growth.  We 

aim to develop strong, positive and professional relationships between all members of the Beeston Fields Family – 

children, parents and staff. 

Our core beliefs: 

• Our children want to behave appropriately 

• Excellent behaviour is not about following rules to avoid getting into trouble; it is about self-regulation – 

being able to manage our emotions and make the right choices about our own behaviour because it is the 

right thing to do 

• When a child’s needs are met and they feel safe and secure they are more likely to be able to self-regulate 

and manage their behaviour 

• A child’s behaviour can be adversely affected by a range of external influences as well as by their stage of 

emotional development 

• Learning appropriate behaviour is a task just like learning to read or write, and the teaching of behaviour 

should be embedded through a whole school ethos and philosophy 

• Making mistakes is part of the learning process; and as with all aspects of school life, where children make 

mistakes we see our role as guiding them and helping them to do better in the future 

This policy has been devised in conjunction with legislation and advice from the Department for Education: 

• Behaviour in Schools: Advice for Headteachers and School Staff (2022) 

• Searching, screening and confiscation: advice for schools (2022) 

• The Equality Act (2010) 

• Keeping Children Safe in Education (2024) 

• Suspension and permanent exclusion from maintained schools, academies and pupil referral units in 

England, including pupil movement (2023) 

• Use of reasonable force in schools (2013) 

• Supporting pupils with medical conditions at school (2014) 

• Special Education Needs and Disabilities (SEND) Code of Practice 

• Review of Sexual Abuse in Schools (Ofsted, 2021) 

It also contains strategies from training and advice from Nottinghamshire Educational Psychology Service. 

Key terminology  
Behaviour for Learning – how a child’s behaviour effects their ability to learn and reach their potential. It involves 

self-awareness, self-confidence, interactions with others and how a child engages in a lesson to ensure they are 

active learners.    

Self-Regulation – the ability to respond to our emotional world in a manner which is appropriate for the situation. 

This requires the ability to control and take responsibility for our own behaviour. To be able to consider the 

choices available to us in different situations and decide on what is the right thing to do. This also requires the 

ability to be reflective, a skill that is promoted throughout our school.  

Misbehaviour – any behaviour which goes against the expectations of this policy.   



 
1. What do we mean by excellent behaviour?    

We define excellent behaviour through our EMPOWER approach: 

• Excellence – Everything we do is led by our desire to show excellence whether this is in our work, our 

attitudes or how we treat people. 

• Motivation – We know what we want to achieve, we make a plan for how to achieve it, and we act in line 

with that plan. 

• Perseverance – We keep going even if something is hard or we face setbacks or success does not come 

easily. 

• Optimism – We are hopeful and we are confident that the future will bring success. 

• Warmth – We are enthusiastic in our attitudes and we treat others with kindness. 

• Enjoyment – We engage with whatever we are doing meaningfully and we take part in the process. 

• Respect – We learn about and care about each other’s feelings, beliefs and rights. 

 

We actively encourage this behaviour in every area of school life, from entering and leaving the school, in the 

corridors, at lunchtimes, in the playground, as well as inside the classroom. We believe in the ethos of children 

making correct choices at all times and we actively look to ‘spot’ children doing this. We believe that a positive 

approach to behaviour management is about changing behaviours not about changing the child.    

Ultimately, we want all children to be safe and able to learn in a suitable environment, free of unnecessary 

distraction. In order to achieve this, we have three simple rules which all students are expected to follow. These 

are displayed in every classroom. 

We use a number of mantras to help pupils internalise the expectations of excellent behaviour that the school has 

for them (see Appendix 3). These include the SLOW approach for moving around school; and the THINK approach 

for communication. 

                       



 
 

2. What do we mean by misbehaviour? 

At Beeston Fields, we expect the children to aspire to excellence and to reach the high standards that we expect 

across all areas of school life. However, from time to time, children’s behaviour may fall short of these 

expectations. 

Misbehaviour is defined as any behaviour which falls short of the expectations, or which is indirect contradiction of 

the rules: 

• Disruption in lessons, in corridors, between lessons, at break and lunchtimes (follow instructions; listen 

when others are talking; work hard, work quietly; be safe, keep others safe) 

• Non-completion, or completion to a low standard, of classwork or other reasonable tasks expected of 

children (follow instructions; work hard, work quietly) 

• Poor attitude to work, staff or pupils (listen when others are talking; be respectful of people and property; 

be safe, keep others safe) 

• Incorrect uniform or equipment being used (follow instructions) 

 

Serious Misbehaviour - ‘Zero Tolerance’    

There are certain things that we strongly believe have no place in our school community. These include, but are 

not limited to child-on-child abuse:    

• Bullying – the repetitive, intentional hurting of one person or group by another person or group, where the 

relationship involves an imbalance of power. This can take many forms including emotional, physical, 

prejudice-based and discriminatory and sexual. It can occur online (“cyberbullying”) or offline. It can be 

direct (e.g. name calling) or indirect (e.g. spreading rumours) 

• Sexual violence and sexual assault – this is intentional sexual touching without consent 

• Sexual harassment – this includes sexual comments, sexual jokes or taunting, physical behaviour such as 

interfering with clothes and online sexual harassment such as unwanted sexual messages, sharing of nude 

or semi-nude images/videos and sharing of explicit content 

• Prejudice based and discriminatory behaviour – this is behaviour or comments based on personal and 

protected characteristics including - ethnicity, nationality, skin colour, gender, sexual orientation, 

transgender, and disability including mental health 

• Physical violence towards other people or the school environment - this includes fighting and vandalism 

• Swearing   

• Refusal to accept sanctions 

• Possession of prohibited items – these are knives or weapons, drugs and medications, smoking 

paraphernalia, explicit images, mobile phones or cameras, or any article a staff member reasonably 

suspects has been or is likely to be used to cause harm to any person, including themselves. Where pupils 

need a mobile phone this should be handed in at the office (see our Mobile Phone Policy for Pupils for 

more information) 

• Behaving in a way that brings the school into disrepute, including when outside of school or online 

  

These non-negotiables are made very clear to the children and we use PSHE, RSE, RE lessons and school assemblies 

to proactively educate children about the negative impact and consequence of these.    

Our anti-bullying policy details our approach to preventing and addressing all forms of bullying. 

  



 

3. Benefits of Excellent Behaviour    
As part of the positive ethos at Beeston Fields Primary School, we explicitly role model and promote excellent 

behaviour to foster positive attitudes to life and to develop pupils into well-rounded individuals ready for the next 

phase of their education and beyond.  We aim to develop the seven character principles of EMPOWER whilst also 

ensuring our children learn and embody the four fundamental British values of democracy, rule of law, individual 

liberty and tolerance and respect.  

We “empower” children to play an active role in their education. Essential to this is a stimulating environment 

where children feel confident to contribute, without fear of failure or ridicule. Children’s sense of identity will 

flourish in our care and they will develop and understand the need for a high degree of self-motivation and self-

regulation. As teachers, we aim to meet the needs of all pupils; excellent behaviour helps to facilitate this - 

enabling us to teach effectively with very few behavioural problems. We believe this allows for a positive learning 

climate in which all children are free to maximise their potential. We expect supportive contributions from parents 

and carers as we know that working in close collaboration has a significant impact on children’s behaviour and 

learning.    

Our aim is that parents and carers feel confident that their children are growing personally, socially and 

academically. They can be assured that their children will receive support when they need it and, above all, they 

can feel welcome in the school to discuss their children’s behaviour and progress in a positive atmosphere.    

    

4. How we Encourage and Promote Excellent Behaviour    
At Beeston Fields Primary School we work to establish and maintain a positive climate. We want our children to 

feel that they have an active role in the running of the school. To establish this positive climate of excellence built 

on mutual respect the adults will:    

• Develop and foster positive relationships and provide a nurturing environment and bespoke nurture 

support for those who most need it 

• Establish clear routines and boundaries, giving reminders at transition points 

• Explain and role model the behaviour they wish to see 

• Publicly acknowledge and thank children who are displaying the expected behaviour 

• Encourage children to be responsible for their own behaviour and seek out help and support from others 

when needed 

• Giving children responsibilities in their class and around school (including school council; play leaders; care 

team; hospitality team; subject ambassadors; classroom monitors) 

• Promoting the culture of ‘self-regulation’ and teaching children about their emotions and how these are 

separate from their behaviour choices; and about the importance of taking responsibility 

• Encouraging the children as seeing themselves as “empowered for excellence” 

• Utilise individual and class reward systems, including awards and presentation assemblies (see below) 

• Address low level behaviours quickly in order to deescalate 

• Create strong links with parents and carers to ensure they are informed about their children’s excellent 

behaviour and achievements 

• Start each day afresh 

 

5. Responding to Misbehaviour 

When a pupil’s behaviour falls short of the standard that can reasonably be expected of them, staff will respond in 

order to restore a calm and safe learning environment, and to prevent a recurrence of the behaviour. 

Staff endeavour to create a predictable environment by always having the same expectations, and by challenging 

behaviour that falls short of those expectations. Staff respond in a consistent, fair and proportionate manner so 

pupils know with certainty that misbehaviour will always be addressed. Staff will aim in the first instance to de-



 
escalate the situation. They may also offer children the opportunity to “reset” in a foster classroom before any low 

level misbehaviours escalate. 

All pupils will be treated equitably under the policy, with any factors that contributed to the incident identified and 

taken into account. 

Beeston Fields understands that pupils are still learning and will make mistakes, as such, we exploit opportunities to 

teach and coach pupils so that they make better choices in the future. A pupil may receive a supportive response, a 

sanction, or both. This is determined on a case-by-case basis.  

We use an emotion coaching approach when trying to understand a pupil’s behaviour. Where misbehaviour has 

impacted another pupil, we use a restorative approach to enable the victim to have closure and the perpetrator to 

fully consider the impact of their actions on others. 

Staff may also give a sanction alongside these approaches (see below) depending on the nature of the incident. 

    

6. Behaviour Bee Hive – How we communicate about behaviour with the children 
To help children understand whether their behaviour is meeting the expected standards, we use a class bee hive, 

displayed in every classroom. All children have a numbered bee on the ‘worker bee’ part of the hive. Children are 

striving to be good worker bees and remain on or above the hive all day. Worker bees are those who are following 

the rules identified above.  

Sometimes children’s behaviour exceeds these expectations, and their bee will be moved up. The reason for this 

will be clearly communicated and will be linked to at least one of our seven EMPOWER principles. 

Sometimes children need help to make the right choices. It is the responsibility of the class teacher to manage 

behaviour during learning time (see Appendix 4). It is just as important to reflect on our own practice and the part 

it may play in children’s behaviour choices (E.g. Was engaging enough? Did it provide enough challenge? Could the 

child access the activity?) We should also reflect on whether we took appropriate action (Was the expectation 

made clear? Was swift and appropriate action taken at an early stage?)  

Once a clear expectation has been given and other strategies have not had an impact, a child’s numbered bee may 

be moved downwards off the hive. This is a visual reminder to the child that they are not meeting the expectations 

set and that they need to change their behaviour.  

 

 

7. Our Reward Schemes    
We have a range of individual and class rewards. We strongly believe that once a child has earnt a reward that it is 

never removed from them.  

 



 
Class Credits:  

We encourage each class to work together as a team and to encourage each other to display the expected 

behaviours. We strongly believe that all children should display the expected behaviour, including behaviour for 

learning, at all times. Where possible we reward the whole class for their success with this.   

Class credits can be given by any member of staff, and marked on a hundred square, where a whole class is 

displaying the expected behaviour, including behaviour for learning:  

• good behaviour of the class around the school 

• behaviour on trips 

• focused learning environment – when you can feel the “buzz” 

• the whole class being “ready to learn” as soon as expected 

• smooth transitions 

• excellent behaviour in assemblies 

• positive feedback from visitors 

• all children being “worker bees” all day  

 

The class votes on what the reward will be when they reach 100 class credits. This is written onto the class credit 

chart to remind the children what they are working towards.  This reward needs to be more significant than the class 

target reward (e.g.15 mins extra play, new class game, picnic lunch…)    

 

Individual Rewards:    

All children are expected to meet the expectation, and there are no rewards for simply meeting the behaviour or 

learning expectations. However, sometimes a child will go above and beyond the expectations in the work or in their 

behaviour, or will display one or more of the seven EMPOWER principles in a manner above what would be typically 

expected. 

Excellent effort  
Where a child goes above the expectations, the child’s numbered bee onto ‘Excellent Effort’. The child will receive 

a special bee sticker and the class teacher will share this good news with the child’s parent at the end of the day.  

     

Golden Bee  
In the exceptional circumstances where a child’s behaviour or work far exceeds the day-to-day expectations, their 

numbered bee will be moved onto ‘Golden Bee’. The child will be sent to share this good news with either the 

headteacher or the deputy head teacher. They will give the child their special bee sticker, certificate and a small 

prize and will phone home (if it is practicable) to share this amazing news with a parent/carer.  

 

Empowered Celebration Assembly   

• ‘Bee Star’ celebration assembly takes place every other Friday morning.  

• The class teacher chooses two children to be in the Empowered assembly – children who have shown a 

major strength, or a particular effort linked to one of our EMPOWER values 

• Each child is presented with a sticker, certificate and small prize in an assembly, to which their parents are 

invited.    

   

Star of The Week   
We encourage the pupils to notice and comment on each other’s positive behaviour. Each class will vote for a 

‘Star of the Week’. They will be celebrated within class and they will receive a certificate. 

     

 



 
Specific Rewards 

Specific rewards may be given for other reasons (e.g. attendance; presentation of work) and these are detailed in 

other policies. 

 

8. Use of sanctions and consequences   
At Beeston Fields Primary we foster and develop a positive approach to behaviour. We understand that children 

are still learning and may simply need a reminder of the expectations, or an opportunity to practise what is 

expected. Where the behaviour is more serious or isn’t resolved with reminders, de-escalation or distraction, we 

invest time in getting to the ‘root cause’ of this behaviour – this includes spending time talking to the child and, if 

appropriate, their parents/carers. We will employ strategies to help the children reflect upon and understand their 

behaviour and how to self-regulate, so as to be able to modify their behaviour in their future. 

We may choose to issue a sanction alongside reflection activities. Personal circumstances of pupils will be taken into 

account when choosing consequences and sanctions. Decisions will be made on a case-by-case basis, but with regard 

to the impact on perceived fairness. We may choose to take into account the age of the pupil, as well as the nature 

and/or frequency of the incident.  

When a teacher becomes aware of a low-level behaviour emerging, they respond to it.  The strategies they choose 

will depend on the behaviour and their knowledge of, and relationship with, the child.  

Where these strategies are not successful in modifying the behaviour, or the behaviour recurs within the same 

lesson, then the child’s numbered bee (see above, section 6) will be moved down off the beehive as a visual 

reminder to the child that they need to modify their behaviour. 

     

• Reflect – no consequence if you change your behaviour 

• Restore – If behaviour does not change then the child’s bee can be moved down again. The child will 

complete a reflection activity with their class teacher during their next break 

• Rethink – If the behaviour does not change the child’s bee can be moved down again OR if there is a serious 

breach of the expectations then a bee may be moved straight to rethink. The child will complete a longer 

reflection activity with the head or deputy head teacher. Parents/carers will be informed in these instances. 

A sanction may be issued alongside a reflection activity. These will be agreed by a member of SLT and will take 

account of the child’s circumstances; the nature of the incident; prior history of similar behaviours; as well as 

perceived fairness for other pupils and parents. 

• Repair - In rare circumstances a pupil’s behaviour persistently falls below the expected standard OR on an 

occasion falls significantly below the expected standard. In which case the pupil will be referred to the head 

or deputy head teacher who will determine appropriate next steps. These will be discussed with 

parents/carers. 

 



 
These are the consequences and sanctions we may use alongside reflection activities: 

• expect any missed work to be completed at a break or lunchtime 

• expect the pupil to make proactive steps to repair any damage done to people or property 

• remove a privilege 

• refer a pupil to nurture support 

• refer a pupil to senior member of staff and/or immediately remove the pupil from the classroom for safety 

of themselves or others 

• set written tasks such as an account of their behaviour or a letter of apology 

• school-based community service, e.g. tidying a classroom 

• agree a behaviour contract 

• put in place measures to keep a victim and a perpetrator apart 

• removal from the classroom/internal exclusion 

• educated off site at a school within the Trust 

• suspension 

• permanent exclusion, as a last resort, and only in the most serious of circumstances 

Reflection Activities 
 
Reflection activities are specific to the age and stage of development of the pupil. They can include: 

• discussion with the teacher 

• social stories 

• drawing activities 

• reflection cards 

• structured conversation sheets 

• “blob” reflections 

• “Roots and shoots” reflections 
 

These are used to enable a more thorough reflection on the consequences of actions; the difference between 

emotions and behaviour; where responsibility for behaviour lies; and how to repair the damage that has occurred 

through poor choices.  

 
Restorative Approach 

Where a misbehaviour incident has impacted on another child, we use the ‘Restorative Approach’ to enable both 

parties to have closure.  This involves hearing accounts from both parties and helping the perpetrator to 

understand how their actions have impacted their victim/s to enable them to make better choices in the future. 

The victim/s will say what they need to happen in order to feel safe. This may involve the victim suggesting a 

sanction, however the final decision of any sanctions given will always be made by a staff member, who will factor 

into their decision the impact on the victim. In all cases it involves the perpetrator taking responsibility for their 

actions and taking proactive steps to enable the victim to feel secure that the situation is resolved. 

 

9. Support for individuals  
Beeston Fields aspires for all pupils to meet the high expectations set. However, Beeston Fields recognises that some 

children will need additional support, either in the short term, or the longer term, in order to regulate their emotions 

and manage their behaviour. 

SEND 

The school recognises that a pupil’s behaviour may be impacted by a special educational need or disability (SEND).  

When incidents of misbehaviour arise, we will consider them in relation to a pupil’s SEND, although we recognise 

that not every incident of misbehaviour will be connected to their SEND. Decisions on whether the pupil’s SEND 

impacted on an incident of misbehaviour will be made on a case-by-case basis. 



 
When dealing with misbehaviour from pupils with SEND, the school balance their legal duties when making decisions 

about enforcing the behaviour policy. The legal duties include: 

• Taking reasonable steps to avoid substantial disadvantage to a disabled pupil (Equality Act 2010) 

• Using our best endeavours to meet the needs of pupils with SEND (Children and Families Act, 2014) 

• Meeting the provisions laid out in any Education, Health and Care Plan (EHCP) that the pupil may have. 

The school will attempt to anticipate potential triggers of misbehaviour and take steps to prevent misbehaviour from 

occurring. This will be decided on a pupil-specific basis, but may include: 

• Planned movement breaks 

• Adjusted seating plans 

• Adjusted uniform requirements 

• Training for staff 

• Calm spaces to regulate their emotions 

• Time in our nurture provision – “the Hive” 

 

Pupils who need additional support to Self-Regulate 

As an inclusive school we have a number of children who may become anxious and significantly dysregulated, and at 

these times may display behaviour which challenges. We expect all staff to know who these children are and to 

avoid presenting any additional “triggers” while they are showing signs of dysregulation. When working with these 

children, we seek first to ensure the situation is safe. We then use “connection before correction” to be able to 

support co-regulation. Often a pupil in a high state of anxiety or significant dysregulation will only accept help from 

specific trusted adults, in such instances, where possible this is facilitated. 

Where a child is struggling to self-regulate it may be necessary to implement a bespoke package of support. Staff 

will seek to address trigger points, reasons for behaviour, and patterns of behaviour so as to be able to provide the 

appropriate support. Ultimately we are aiming to improve a child’s ability to self-regulate and manage their 

emotions and behaviours so that they can continue with their learning and contribute positively to the Beeston 

Fields Family.  

We take a tiered approach to understanding the needs of the children (shown below, and in more detail in 

Appendix 7). Some children may need a time-limited intervention to address a specific need; others may need 

more wide-ranging support over a longer period of time. 

 

Support provided will be tailored to a child’s unique needs and circumstances. The aim is always that children learn 

the skills they need to enable them to learn and thrive within the classroom. We are able to provide a range of 

packages including: 



 

• Bespoke nurture support including soft starts, reflective activities and classroom support 

• Proactive use of a “Foster Classroom” when the class teacher is absent 

• “Drawing and Talking” therapy from our trained practitioner 

• Lego therapy and other therapeutic approaches from our nurture lead teacher, also a specialist teacher for 

Flying High Partnership 

• 1-1 counselling through Casy counselling 

• Support from SBAP through art therapy or forest schools 

• Flying High Partnership forest schools 

• Our own bespoke Empower Programme 

Behaviour causing concern    
The school recognises that changes in behaviour can be an indicator that a pupil is in need of help or protection.  

If a staff member observes a change in behaviour or considers that behaviour raises safeguarding concerns, they 

should inform a DSL who will look at the behaviour alongside wider knowledge of the child and make a decision 

about next steps.  

Where a pupil’s misbehaviour may be linked to them suffering or likely to suffer significant harm, we will follow 

our child protection and safeguarding policy. The behaviour lead (also a DSL), regularly reviews behaviour logs 

alongside safeguarding logs to ensure no information is missed.   

Outside agencies    
School will work closely with the child and parents and carers to improve the situation and issues in school that are 

causing concern. If it is appropriate to do so the school will involve outside agencies who have professional training 

– this is used as a positive support strategy for all involved. Such agencies will often offer support to parents and 

carers who have out of school concerns over a child’s behaviour.    

 

10. Reasonable Force 

Reasonable force covers a range of interventions that involve physical contact with pupils. All members of staff 

have a duty to use reasonable force to prevent a pupil from: 

• causing disorder 

• hurting themselves or others 

• damaging property 

• committing an offence 

Incidents of reasonable force are always a last resort when other options have been tried, or when no other option 

is available. When using reasonable force, staff will consider the risks including specific vulnerabilities of the pupil 

such as SEND, mental health needs, known prior trauma, and medical needs.  

If reasonable force is deemed necessary, we ensure it is: 

• applied using the minimum force for the minimum amount of time possible 

• through control to move a pupil to a safer space (only using restraint as an absolute last resort when all 

other strategies have been exhausted) 

• used in a way that maintains the safety and dignity of all concerned 

• never used as a punishment 

• recorded on our online system (cpoms; see Appendix 6) and reported to parents 

 

 

 



 
11. Confiscation, Screening and Searching 

Searching, screening and confiscation is conducted in line with the DfE’s Searching, Screening and Confiscation 

(July 2022) guidance.  

Searches will only be carried out by a member of staff who has been authorised to do so by the headteacher. An 

authorised person may search a pupil’s pockets or possessions. The authorised person will only carry out a search 

if they believe: 

• a pupil is in possession of a prohibited item 

• not doing the search would put the pupil, other pupils or staff at risk 

• the search does not pose a safeguarding risk 

The search would be explained to the pupil, and they would be requested to co-operate. For example, “I would like 

you to show me inside your bag and turn out your pockets”. 

If the pupil refuses to co-operate the authorised staff member would inform the headteacher who would 

determine the next steps on a case-by-case basis. 

The staff member who carries out the search should inform the DSL without delay of any incidents where a 

member of staff had reasonable grounds to suspect a pupil was in possession of a prohibited item, and/or if they 

believe the search has revealed a safeguarding risk. 

All searches will be recorded on the school’s online system (cpoms) and parents/carers will be informed as soon as 

reasonably practicable. 

Any prohibited items will be confiscated and parents/carers informed. If a pupil is suspected of criminal behaviour, 

the school will make an assessment of whether to report the incident to the police. 

 

12. Zero-tolerance approach to sexual harassment and sexual violence 

The school will ensure that all incidents of sexual harassment and/or violence are met with a suitable response and 

never ignored. 

Pupils are encouraged to report anything that makes them feel uncomfortable no matter how small they feel it 

might be. 

The school’s response will be: 

• proportionate 

• considered 

• supportive (providing support to both victim and perpetrator) 

• decided on a case-by-case basis 

The school has procedures in place to respond to any allegations or concerns regarding a child’s safety or 

wellbeing. These include clear processes for responding to a report, and carrying out risk assessments, where 

appropriate, to help determine whether to: 

• manage the incident internally 

• refer to early help 

• refer to children’s social care 

• report to the police 

Please refer to our Child Protection and Safeguarding Policy for more information. 

 

 



 
13. Filtering and Monitoring 

Everything that goes out onto the internet is filtered and monitored by a solution named iboss which is managed and 
maintained by LEAD IT Services. iboss provides CIPA compliant safe and secure Internet access for students and staff 
whenever they access the internet from school, home or wherever they may be while simultaneously protecting 
sensitive school data from cyberattacks including ransomware.  
 

iboss is compliant as an Internet Watch Foundation (IWF) member and they implement the IWF blocklist, they also 
implement CTIRU counter-extremism blocklist. iboss follow UK Safer Internet Centres guidelines around filtering and 
monitoring, you can find them listed on their website under both Filtering and Monitoring providers 
(https://saferinternet.org.uk/resource/2021-iboss-filtering-provider-response).  
 

Notwithstanding that no filter is 100% effective, iboss categorises and blocks the following inappropriate content. 
Discrimination, Drugs/Substance abuse, Extremism Malware/Hacking, Pornography, Piracy and copyright theft, Self-
Harm, Violence.  
 

Whilst iboss’s databases and lists are constantly updated as new threats and harmful content is identified, staff are 
able to log any concerns or issues to LEAD IT Services support so that the filters can be updated to mitigate any 
issues.  
 

Alerts and reports relating to blocked categories are sent to designated safeguarding leads (DSL).  
 

14. Serious Sanctions 
Serious sanctions will only be given by the head or deputy head teacher in response to significant or persistent 

breaches of the expectations. These will be discussed with parents/carers. They will be given alongside supportive 

work to help the pupil to be more likely to succeed in meeting the expectations in the future. 

Removal from classrooms/Internal Exclusion 

In response to serious or persistent breaches of this policy the school may remove the pupil from the classroom for a 

limited time. 

Pupils who have been removed will continue to receive education under the supervision of a member of staff, but it 

may differ from the mainstream curriculum. 

Removal is a serious sanction and will only be used in response to serious misbehaviour. Staff will only remove the 

pupil once other strategies have been attempted, unless the behaviour is so extreme as to warrant immediate 

removal. 

Removal can be used to: 

• restore order if the pupil is being unreasonably disruptive 

• maintain the safety of all pupils 

• allow the disruptive pupil to continue their learning in a managed environment 

• allow the pupil to regain calm in a safe space 

Removal from the classroom is with the agreement of the headteacher, or in their absence, the deputy headteacher. 

Parents/carers will be informed on the same day that their child has been removed from the classroom. 

Where pupils may need frequent removal from the classroom, the school will provide proactive support. 

All incidents where pupils are removed from the classroom are logged on our online system (cpoms), including the 

details of the incident that led to the removal.  

The behaviour lead monitors these logs, paying attention to the protected characteristics of pupils. 

 

https://saferinternet.org.uk/resource/2021-iboss-filtering-provider-response


 
Educated Off-Site 

At Beeston Fields we use suspensions and exclusions as a last resort. However, there may be occasions when a 

serious breach of the behaviour expectations has occurred and internal exclusion is not deemed to be an 

appropriate sanction. In these instances, we may educate pupil off-site in a host Trust school. This may be deemed 

an appropriate sanction for a number of reasons, such as: escalation of behaviours; prior internal exclusions having 

little impact; concerns that the behaviour may recur during the internal exclusion and/or that the pupil may present 

a safety risk during an internal exclusion.  

Where it is deemed necessary to educate off site this is in the agreement of the headteacher.  

Parents/carers will be invited to attend a meeting to discuss the incidents that have led up to this decision, and the 

reasons for this being deemed the most appropriate sanction. 

Where a pupil is educated off site, this is for a fixed term period, usually of 1-3 days.  

Parents/carers will be expected to bring their child to school at the usual time. School will transport and accompany 

the pupil to the host school. Work will be provided for the pupil. As far as possible this will match the work that has 

been set for the rest of the class for that day. Where this is not always possible, meaningful tasks appropriate to the 

age of the pupil will be provided. The accompanying staff member is for supervision purposes and not as a learning 

tutor. Care will be taken to provide work that the pupil is expected to be able to complete independently.  

At the end of the fixed term period, on return to Beeston Fields Primary School, the pupil will attend a reintegration 

meeting where expectations and support strategies to try to prevent a further incident are discussed. 

Suspension and Exclusion 

At Beeston Fields Primary School we use exclusions as a last resort.  

Should it ever be necessary, the school may put a ‘suspension’ in place for an individual child – this is usually 

between 1-3 days in length.  When the child returns to school a re-integration meeting will take place where a set 

of agreed actions will be decided to improve the behaviour of the child and an individual behaviour plan will be put 

in place.   

 In very extreme cases where a number of temporary exclusions have been used but were unsuccessful in bringing 

about positive change in the child’s behaviour, then the school may take the decision to ‘permanently exclude’ a 

child. This would only ever be a final resort where all other options and support strategies had been exhausted.    

The decision to suspend or exclude will only be made by the headteacher, and only as a last resort. 

 

15. Behaviours Logs   
Reflect 

Any incident where a child has needed to ‘reflect’ is used to serve as a warning for them and a clear indicator that 

they need to change their behaviour. This is only used after the staff member trialled a range of teacher tools to 

modify the behaviour. This is generally not logged. In specific circumstances, where a pupil appears to display 

repetitive low level disruptive behaviours, a senior leader (e.g. the behaviour lead or the SENCO) may request that 

these are logged to identify triggers and patterns of behaviour. In these situations, this will be logged on a paper-

based running records and uploaded to cpoms weekly. 

Restore 

Where a child needs to ‘restore’, they will complete a short reflection with their teacher. This will be logged on 

cpoms. The class teacher or a phase leader will inform parents/carers.  

 

 



 
Rethink and Repair 

Where there has been a serious breach of the behaviour expectations a child will ‘rethink’. They will complete a 

longer reflection during part of their lunchtime. A member of SLT will inform parents by phone or through a 

meeting. The behaviour and any following conversations or meetings with parents/carers will be logged on cpoms.  

Behaviour logs are stored on cpoms. The type of behaviour, time, location, and any victims are all logged (see 

Appendix 4). The details of the log will include triggers and behaviours observed. Actions taken will also be logged.   

16. Roles and Responsibilities 
All staff take behaviour management very seriously and will go above and beyond to try to bring about positive 

change in a child’s behaviour. Our staff understand that We expect our parents to discuss issues with the class 

teachers in the first instance. In the event of a parent wishing to discuss issues with a more senior member of staff 

they should request an appointment with the Deputy Head or Head Teacher. The school also has a Family Support 

Worker who is also available to give advice and signpost support for parents dealing with difficult issues.   

Specific responsibilities: 

• The governing board – responsible for monitoring the effectiveness of this policy and holding the 

headteacher to account 

• The executive headteacher – responsible for reviewing and approving this policy; ensuring the school 

environment encourages positive behaviour; ensuring that staff deal effectively with poor behaviour; 

providing new staff with a clear induction into the school’s behavioural culture; offering appropriate 

training to any staff who require it so that they can fulfil their duties set out in this policy 

• The head of school – responsible for ensuring the policy is implemented by all staff consistently with all 

groups; ensuring that all staff understand the behavioural expectations and the importance of maintaining 

them; monitoring the impact of the policy and sharing the outcomes of this with the executive 

headteacher; analysing the data from the behaviour log to make sure no groups of pupils are being 

disproportionately impacted by this policy; ensuring this policy works alongside the safeguarding policy to 

offer pupils both sanctions and support when necessary 

• Teachers and staff – (see Appendix 4) building positive relationships with all pupils; creating a calm and 

safe environment in line with the school’s expectations; establishing and maintaining clear boundaries of 

acceptable pupil behaviour; communicating the school’s expectations, routines, values and standards 

through teaching and interactions with pupils; modelling expected behaviour; providing a personalised 

approach to the specific behavioural needs of particular pupils; recording behaviour incidents promptly 

(see appendix 5 for behaviour log); ensuring new pupils know the rewards they can earn for meeting the 

expected standards and the consequences they will face if they don’t 

• Pastoral staff – our nurture team and family support worker can offer bespoke support as proactive or 

reactive with individual pupils, groups of pupils, or parents and carers of particular pupils. 

• Parents and carers – parents and carers are responsible for getting to know the school’s behaviour policy 

and helping to reinforce it at home; supporting their child in adhering to the policy; informing the school of 

any circumstances which may impact their child’s behaviour; discussing any concerns with the class 

teacher in the first instance; taking part in any appropriate pastoral work following their child’s 

misbehaviour; taking part in school life and working in partnership with the school 

• Pupils – have a duty to follow the behaviour policy, routines and expectations. Pupils will be given support 

to meet the behaviour standards. They will also be asked to give feedback on their experience of the 

behaviour culture to support the evaluation, improvement and implementation of the policy. 

 

17. Professional Development 

New staff are inducted into the school’s ethos, and approach to behaviour management, as well as the needs of 

the pupils at the school. Staff are given regular support to manage behaviour from the nurture lead, the behaviour 

lead, phase leaders, SENDCO or other members of SLT. All staff receive training on emotion coaching and this is 



 
referred to regularly in staff briefings and debriefings following any incidents of misbehaviour. Any staff who can 

reasonably be expected to need to use physical intervention receive training in the safe and proper use of this. 

Where a particular need is identified for a pupil or a staff member, the school proactively seeks to find appropriate 

training or support for the staff member. 

 

18. Monitoring 

The school will collect data on the following: 

• Behavioural incidents including removal from the classroom 

• Attendance, permanent exclusions and suspensions 

• Use of any alternative provision or managed moves 

• Incidents of searching and confiscation 

• Perceptions and experiences of the school behaviour culture for staff, pupils, and other stakeholders (by 

anonymous surveys) 

The data will be analysed every half term by the behaviour lead. The data will be analysed from a variety of 

perspectives including: 

• School level 

• By age-group 

• By incident type 

• By place and time 

• By protected characteristics 

The school will use the results of the analysis to identify trends of behaviour by incident type, protected 

characteristics, or individual pupils or groups of pupils which would need addressing through changes to practice or 

proactive support for pupils. The analysis will also be used to ensure it is meeting its duties under the Equality Act 

2010. If any trends or disparities between groups of pupils are identified, the school will review its policies to tackle 

them. 

 

19. Monitoring this Policy 

This policy will be reviewed by the executive headteacher and the full governing board at least annually and more 

frequently if needed to address findings from the regular monitoring of the behaviour data. At each review, the 

policy will be approved by the governing board. 

 

20. Links with other Policies 

This behaviour policy is linked with the following policies: 

• Child protection and safeguarding policy 

• Mobile phone policy for pupils 

• Anti-bullying policy 

     



 

Appendix 1 – Behaviour Bee Hive  
Each pupil has a numbered bee. Their bee sits on the hive, and pupils are explicitly told it is a good thing to remain 

on the hive all day and be a worker bee – this is the Beeston Fields Way.  

 
  



 

Appendix 2 – reflection  
Where pupils have needed to ‘restore’ or ‘rethink’ they will complete a reflection task with an adult, The main 

approach that we use is the ‘Roots and Fruits’ model shown, however we have alternative models for pupils for 

whom Roots and Fruits would be suboptimal.  

  
 

 

 

 

  



 
Appendix 3 – Relentless Routines 

 

At Beeston Fields Primary School, we know our children flourish in a calm and consistent environment. We take 

deliberate steps to ensure consistency, and one of the ways that we do this is by using spoken and visual 

mantras as part of our relentless routines. These are used by all staff. 

 

 
  



 
Appendix 4 – Classroom strategies to manage dysregulation 

Using emotion coaching, reflection and having trauma-informed practice does not mean having low expectations. On 

the contrary, in order for pupils to feel safe and secure, it is important to create predictable environments rooted in 

consistency, routine and strong relationships.  

BEFORE THE LESSON – Planning for positive relationships 

Use assessment information to know how pupils are likely to approach the work and what 
challenges may occur 
Plan well thought-out lessons with appropriate challenge and support and scaffolds 
Consider contextual information about pupils -be prepared for them 
Create a seating plan 

 

DURING THE LESSON – Developing positive relationships 

Meet and greet – show genuine interest and warmth 
Use time effectively – have work and resources ready 
Give clear instructions 
Be a presence in the room – circulate and provide individual and group feedback; use praise 
Teach, embed and use routines (e.g. for moving around the class, for what to do when stuck, for packing 
away) 
Ensure transitions are smooth, calm and orderly (use SLOW) 

If a pupil become dysregulated, use strategies to co-regulate, distract or re-engage in the task at hand. 
Strategies include but are not limited to: 

• Tactical ignoring (unless this is causing a disruption) – address later 

• Non-verbal signs including facial expression, body language, thumbs up 

• Have a quiet chat with the pupil (next to them or in the corridor) and remind them of the expectations 

• Provide a task ladder if appropriate 

• Describe what you have seen, “I’ve noticed that…” (you are not sitting in your seat)  

• Use language of need and expectation, “I need you to…”, “thank you for…” 

• Set boundaries using language of choice, “If you choose not to do… then…” (e.g. you will need to complete 
it at playtime). Follow this with an expectation they will make the correct choice. 

• Repeat, in the same words, the instruction or expectation, then give time to respond 

• Stop and redirect the pupil. Ensure they understand the work/expectation and are not just saying they do 

• Move them to a different seat 

• Have a reflective conversation in the corridor encouraging the pupil to consider the impact of their 
behaviour on others 

• Consider a foster classroom as a last resort after other strategies have been tried 
 
Nb. If there is a serious breach of the behaviour expectations, call for support from phase leader or 
SLT 

 

REFLECTION – Strengthening positive relationships 

If a pupil has responded to the strategies (including if tactical ignoring has been used): 

• Be purposeful in praising them on what they are doing well 

• Have a brief reflective conversation at the end of the lesson noting what went well 

 

RESTORATION – Restoring positive relationships 

If a pupil has needed to leave the lesson, or has behaved in a way so as to cause emotional or 
physical harm or offense to another: 

• Reflect on whether anything could have been done differently by the adults so as to prevent this 

• Engage the pupil in a reflective conversation with either the class teacher or SLT (refer to consequences 
poster) 

• Carry out a restorative conversation with any victims. Phase leads, SLT or nurture team can mediate this if 
appropriate 



 

• Ensure the pupil carries out appropriate restorative actions (e.g. Apologising, making a card, writing a 
letter, repairing anything broken) 

Appendix 5 – Behaviour Logs 

All staff are expected to log misbehaviour incidents including serious misbehaviour, and abuse related to 

protected characteristics through the school’s online reporting system – cpoms. When staff report a behaviour 

incident they are required to fill in a form with predetermined categories as well as write a description of the 

incident in a free text box. The system links to the schools MIS system, as such all monitoring can be carried out 

with reference to known protected characteristics of pupils. 

 

 
 

 
 

 

  



 
Appendix 6 – recording physical intervention by staff 

When staff log a behavioural incident on the school’s online system – cpoms. They are prompted to answer 

whether they have used physical intervention. If they answer yes, they are required to fill in the following form 

detailing exactly what form of intervention was used and why. Logs of physical intervention are monitored by 

the behaviour lead. 

 

 

 
 

The text boxes on the form are pre-populated with a range of responses as shown below. Staff also complete a 

free text box explaining the incident and the response to the incident. 

 
 

 

 
 

 
 

 

 

 

 



 

 

Appendix 7 – tiered approach to behaviour management 

We employ a behaviour lead to provide additional pastoral support to pupils who need additional support, and 

to provide support to class teachers to ensure that the majority of children’s needs can be met within the 

classroom.  

 

 



 

 

 
 Role of the Teacher Role of the Nurture Lead 
 

• As enhanced plus: 

• Implement consistently strategies identified from 

assessments (such as Boxall or sensory audits) and 
external agencies and professionals  

• Lead in internal meetings such as Solution Circle or 

parent meetings 

• Provide bespoke provision through the Empowered 

Programme as timetabled provision as directed by 
the pastoral team 

• Advise on strategies to support in class integration 

• Support re-integration to the classroom 

• Liaise with external professionals as appropriate 

Bespoke 
 

• As universal plus: 

• Provide additional opportunities to develop a 
strong relationship with the pupil (e.g. providing 

them with a special responsibility; greeting them 

personally after each break) 

• Provide additional opportunities to develop a 
positive relationship with caregivers (e.g. personal 

dojo messages) 

• Plan ahead for the needs of the child (e.g. 

arranging a foster classroom if the teacher will be 
absent) 

• Engage the child in reflection activities to enable 

them to modify their behaviour 

• Contribute to pastoral assessments (such as Boxall) 

• Refer to the pastoral team if trialed strategies have 

no/limited impact 

• As universal plus: 

• Provide social stories with agreed focus 

• Provide a time-limited therapeutic intervention if 

referred by the pastoral team (subject to an 
assessment of level of need and capacity of the 

nurture team) 

Enhanced 



 

 

 

• Build strong relationships with the child and their 

caregivers 

• Plan lessons based on the needs of the class 

• Implement the behaviour policy 

• Be curious and respond to any observed changes 

in behaviour or emotion 

• Discuss concerns with parents/carers 

• Seek advice from appropriate colleagues if 

needed 

• Provide whole school and bespoke training on 

relational approaches; trauma informed practice 
and emotion coaching. 

• Provide advice for colleagues if requested and 

appropriate 

• Suggest classroom strategies which could support 

the teacher to meet the observed needs of a pupil 
in their class if requested 

Universal 

 


